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[ Three Drivers of Change for 2014 ]

“placing an even greater obligation
than before on teachers to plan for
those with low prior attainment"

1. National
Curriculum

It's all about
raising the

achievement
of "Low Prior
OFSTED Attainers"

"Is too much specialist
provision being used to top up
relatively poor teaching?"

requires teachers to" set high
expectations for all pupils, regardless of
prior attainment"

-A” RECIPROCAL TEACHING

fouirim  Feedback.

e ﬂfmmmg “us to t’l'nm"'
-
y
It's all about

“notice and adjust”

2. Feedback

1.Reciprocal
teaching

The ELN Tree of MMI_‘.GI"J
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Going for
"stretch" Variety i
Understood Driven by
\/ / student talk
Pushing
Yo:: Shared 1. Clear individual
ne. lesson ZPDs
steps? outcomes Engagmg / 5
\ methods \
"How close 6 i pose, - Goi
. ing
are T/OL_' O "Student The for
achieving |+ s n . ause ;i
o voice Good —_ [ 3. Engaging P higher
cutcomes?” Plenary Lesson questioning | level
pounce thinking
5. Feed W
forard /| Prederie wonce ||
feedback
Pee'r outcomes Mind
marking / ¥ map?
Peer "Visible
assessment Learning Oral
- Marking presentation?
Via alternative
formative evidence Power
Copyright Neil MacKay 2014 AfL e.g. point?

BEWARE!

Clear links between challenging behaviour
and:
»Lack of interest
»Low motivation
»Lack of differentiation

And

Inflexible approaches

~

09/09/2014



Traditional (coverage) vs Mastery

' Key Key Opportunity
Process Rationale principle implication cost
Looks good in Teacher
Traditional Covering H?Ids Allows Planner - everything
learning || e 7 fime | mastery ~ ficked - but some
curriculum constant to vary students will be left
behind
: Can't get through
Mastery Teaching Holds Allows everything for
learning |~ the > masfery —> time fo — everybody but no
students constant vary student will be left
behind
D o
We can't have it both ways! :

Best practice for all:

High expectation and meaningful praise
Differentiation

Pupils assess own work - discuss progress
with staff

Oral instructions reinforced by visible
cues

Realistic timescale for each task
Effective questioning and time to respond

09/09/2014



Hattie and Visible Learning

« After 15 years of research and
synthesises over 800 meta-analyses (over
50,000 studies) relating to the influences
on achievement in school-aged students,
Hattie concludes that the most powerful
single influence enhancing achievement is
feedback (Hattie J 2009).

P |

b
: H,. r/“n\ ral‘ﬂ\ r/r‘\ rf‘r‘\ rxr—\ r;rﬂ\ rﬂrﬂ\ !
§ - VUVHVUVVUV'VVVUVVV'CV-VQ

Supported by the evidence base:

"When implemented well, formative
assessment can double the speed of

] .
students’ learning-
Dylan Wiliams Educational Leadership December 2-007/January 2008

Based on:

* 5 reviews of research
* 4000 studies

* 40 years of research

09/09/2014



Assessment Strategies

Print Version &

"When implemented well, formative assessment can double the speed of students' learning.”
{Dylan Wiliam, Educational Leadership. December 2007 January 2008).
This conclusion was based on five reviews of research in this area which synthesise more than 4 000 studies dona during the past 40 years,

Wiliam and his associates state that there are five key strategies for assessment which are united by one big ides:

"Using evidence of learning to adapt instruction in real time to meet students immediate learning needs.”

Wiliam, et al, Educational Leadership, November 2003).
Key Strategies ” Description ‘

Sharing Learning Fxpectations Clarifying and sharing learning intentions and criteria for success

Engineering effective classroom discussions, questions and learning tasks that

Questioning elicit evidence of learning
‘ Feedback ”Prnviding feedback that moves learners forward ‘
‘ Self Assessment HActivaﬁng students as the owners of their own learning ‘
‘ Peer Assessment HActivaﬁng students as instructional resources for one another ‘

Wiliams and his associates think of these five strategies as non-negotiable BUT the way in which teachers might implement these strategies can vary because of the differances in the
teachers and the students,

Tt is important for teachers to look at differant techniques that can be used for these five strategies and decide which anes suit them best, This will invalve trying out different techniques
and adjusting them to meat their nesds and those of their students,

Back to AFL Tools

\ . '
Might
When questioning, insert the word
‘might’ to give students greater

opportunity to think and explore 1929 [ TopAy
possible answers.

eg.

What is meaning of democracy?

What might the meaning of
democracy be?

SRS WGV E-Erve ARz DM SRR 2008

. . . What might the Great Depression
The first infers a single answer look like today?
known
by the teacher whereas the second
is
inherently more open.

Copyright Neil MacKay 2014 12
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Back to AFL Tools

Students write Questions

For example -

+  About what they would like to know on
a new topic

+ To ask the teacher or other students
in order to assess their learning

+ To demonstrate their
learning/misconceptions/areas they
would like to further explore

The classroom could have a question box
where students drop questions at the
end of a lesson.

Or, a plenary could involve students
writing

questions that the class then work on

together, or forms the basis of the next

lesson.
sson Copyright Neil MacKay 2014 13

Back to AFL Tools

Minute Paper

Students identify the mos+t
significant
(useful, meaningful, unlikely) thing

they have learnt during the lesson
or

unit.

Copyright Neil MacKay 2014 14




Back to AFL Tools

Muddiest Point

Students write down one or two
points on which they are least clear.
This could be from the previous
lesson, the rest of the unit, the
preceding activity etc. The teache
and class can then seek o remedy
the muddiness.

Copyright Neil MacKay 2014 15

Back to AFL Tools

One-Sentence Summary

Students write a sentence
summarising their knowledge of a
topic.

The sentence could have to include
who, what when, why, how, where
etc.

The sentences could then be peer-
assessed, re-drafted and so on.

Copyright Neil MacKay 2014 16
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Peer Marking

Students mark each others’ work

according to assessment criteria.

Encourages reflection and thought about
the learning as well as allowing students
to see model work and reason past
misconceptions.

Opportunitiesto do this throughout
individual lessons and schemes of

work.

Back to AFL Tools

Copyright Neil MacKay 2014

aking Progress examples at Key Stage 4 J

Contributed by

Businass and
Enterprise @
A

uricatons

alagy (ICT), Fesmomics

: : Analyse Use
Grades Describe Explain - patterns & abstract
C-B processes Why & How draw .
ideas
Describe
Grades : Compare Compare .
E-D obser;/ahon similarities || | differences Cliify

09/09/2014



e J20 - JOURNEY TO
where you OUSTANDING PROGRESS
are NOW

it oo s e vemoteons” | | Creating 4 >

Can you explain at least 2 acts of o
terrorism, and compare/contrast the |||
two, and evaluate whether religion is

Can you explain an act of terrorism Analyzing Lezel
and analyse why some people believe

religion is/ or is not to blame.

Level

Can you explain one way that Applymg 5
religion can be viewed as a link

ism? t Level

Can you describe one way that
religion can be linked to

Can you name a 'Religious’ act of

Remembering e

Terrorism?

Made by Mike Gershon - Co ib
mikegershon@hotmail.com Mike Gershon

Assessment For Learning Tools ==

AfL is successful when embedded in
teaching and learning.

This toolkit aims to help by presenting
different facets, activities and tools for
teachers to use in order to achieve this.

I hope you find it useful!

Sources

http://www.aaia.org.uk/pdf/Publications/AAIA%20students %20L earning %20from%20Teachers'%20Responses.pdf
http://www.aaia.org.uk/pdf/Publications/AAlAformat4.pdf

http://www.aaia.org.uk/pdf/asst_learnin ractice.pdf

http://community.tes.co.uk/forums/t/300200.aspx
http://www.schoolhistory.co.uk/forum/lofiversion/index.php/t7669.html
www.harford.edul/irc/assessment/FormativeAssessmentActivities.doc

Paul Black et al, Assessment for Learning, (Open University Press, Maidenhead, 2003)

Paul Black et al, “Working inside the black box”, (nferNelson, London, 2002)

Paul Black and Dylan William, Inside the Black Box, (nferNelson, London, 1998)

Assessment Reform Group, Testing, Motivation and Learning, (The Assessment Reform Group, Cambridge, 2002)
Assessment Reform Group, Assessment for Learning, (The Assessment Reform Group, Cambridge, 1999)

My head

Other people’s heads

This user has contributed 22 resources which

09/09/2014
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We need to remember that, in
the current climate...........

Studies on Reading Factors

Studies showing good word recognition
skills can be developed in the absence of
good comprehension:

Snowling & Frith 1986

Stothard & Hulme 1992

Studies showing that good comprehension
can be developed in the absence of good
word recognition skills:

Catts, Adolf & Weismer 2006
Spooner, Baddley & Gathercole 2004

Copyright /neil MacKay 2013
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Componential Model of Reading Difficulties
“Simple model of Reading”

Comprehension good

Typical readers Dyslexic type readers

Decoding Decoding
good poor
Hyperlexic

Non-dyslexic

readers poor readers

Comprehension poor

_ _ After Keith Stanoyich
Copyright Neil MacKay 2014 2

need: mccomﬁmedafg fgIL@wng need:
Readil

Recnpr‘oca lis ing N
and........
What abou-v -—th,
te group fer
differentiation
L by task? )
Comprehension good
Typical readers Dyslexic type readers
oo aar %

Hyperlexic Non-dyslexic
eaders poor readerS
The following pupils Comprehension poor The following pupils
need: need:

Copyright Neil MacKay 2014 24
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Retirieve relevant knowledae
from long-—term memory.

2
~Where is_.? Who is_..?
~ Can you list four..?
~ How would vou doscrbo_.?
- How id

- Which of fhm is true-_? false..?
Showing Restating Choozing
Matching

Recognlzing

> What is the relationship..2
- Can you e..?
- What idea Is relevant to...2
- How would you categorize..?
- What can you infer...?

Consiruct meaning from
insiructional messages.

-~ What is the main idea of .2 >
-eanyouﬁldanoxalnploof..?
~ How ald you

~ What might happen next._.2
~ How do you explain._?
~What ideas or facts show..?
Paraphrazing

Extending
Outlining

Rewviewing
inferring
Showing

Organizing
Plzcusing
Interpreting

Make judogmentis based on
criferia and standards.

-~ Which is more Important?

~ Is there a better solution to._.?

~ Can you defend_.?

~ What are the pros of .2 cons._.2

- Why is._. of value?

* How would you feel if_.2
Validnting Juztitying Critiquing
Cecbating Monitoring Selecting
Azzezzing Prioritizring Rating

APPLY

= Wharl‘ wodd happen lf...?
* How could you clarify..?

* Who do you think_..2

* Which approach would you_..?
* How would you use_.?

* What Is a situation like.._2

Combine clements or
ideas o form a new
whole.

~ What is an alternative_.?
=~ Could you Invent..?
- Can you compose a2
-~ What Is your theory about...?
~ How can you imagine_..?
~ What could you design to_.2
Buliding

e L e e e T )

09/09/2014
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Two tasks - Learning outcome:

« To demonstrate higher order thinking skills
(creating, evaluating, analysing) with regard
to conditions on Venus using Bloom's
Taxonomy

« Group 1-to address the LO

through a series of "Bloom"comprehension
questions

« Group 2 - to address the LO
drawing and labelling a landin

Copyright Neil MacKay 2014

Appropriate N

Achievement
enhanced by
communication of
goals which are:

Professor
Hattie's view

Specific

Achievement
enhanced by
feedback

Challenging Increases in

learning require:

Surface Deep
learning learning

Followed by a
"reconceptualisation
of information"

Copyright Neil MacKay 2014 28
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Studies on Reading Factors

Studies showing good word recognition
skills can be developed in the absence of
good comprehension:

Snowling & Frith 1986
Stothard & Hulme 1992

Studies showing that good comprehension
can be developed in the absence of good
word recognition skills:

Catts, Adolf & Weismer 2006
Spooner, Baddley & Gathercole 2004

Copyright /neil MacKay 2013

Whlle reading,
good r'eader's will:

Connec’r;—*

N e
:’hzrst et |h i your cwn to

e or
you ve heard or read. experiences. aro

—4 Predict <

& In%er' C/ Ow
Monitor & Clarify

\oummarize /T

\ e \ N e e
QUQST'OV‘ ﬂ’ Evaluate
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Say/write
2
sentences

State
main
points

Most
important
facts/
information?

Based on topic
sentence or sub
heading

Read silently.To partner.To
group.Pair read. Unison read

.

= = 1. Predictin
e 9
e
Reciprocal y Word
5. Teaching t? an:,rsn ' meaning?

Summarising clearer.

3. Clarifying

Questioning

Questions to
ask younger
child to
confirm
understanding

I think ...

Leader: Read the next topic sentence or sub-
heading and, based on that, predict what you think

the next paragraph will be about.

Group: “My prediction is that the rest of the
paragraph will be about ..."

“Based on the topic sentence, | think the paragraph
will be about ... *

— .!
Interesting!

Leader: * Can you read the next paragraph
forus please (iname)?"

or
“iname) can you read up to . ceevann™

With each new leader the group alternate betwesn
reading...
- silently
=  toapartner
=  tothegroup y
- inunison 32

09/09/2014
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Leader: ¥ What aspects of this paragraph
do you need to clarify?" (make clear)

Group Members:

“I'd like to know what the word ..........
ol

“Whereis ..o e docated 7
“How is this word pronounced?”

Leader: ¥ In order to check if someone
has fully understeod this passage, what
questions could you ask them? " .

Group Members:

What...? Why...? When...? .
Which...? Where...? |
Who...? How,,. 7 <

QUELPATENET,

33

- ¥

Leader

& fname) would you please say /write a
sentence or two to summarise this
passage.”

¥ State the main points of this paragraph
please {name)”

¥ What are the most importantfacts /
pieces
of information in this paragraph (name)™

Say/write
2
sentences
State
main
points

e, = = Read silently.To partner.To
Ceed o Xeply ] s, Tt Gt ot (gt
B
heading — ithink ...
= — —
\ e Wowt

1. Predicting
A

Reciprocal
Teaching

Word
meaning?

Most
important
facts/
information?

Questions to
ask younger
<child to
confirm
understanding

Word
X pronunciation?
===
> here
- wi
= 3. Clarifying G 23
find...?

Ques;ioning

09/09/2014
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Guiced Reading 4

Do the centre activity first, then choose two more activities to

COMIC STRIP
Choose the five most important
events that happened in your
book and turn them into a

comic strip.

MY FAVOURITE PART
Werite about your
favourite part of your book

MISSING POSTER
Create a wanted poster for a
character from your book.
Include a

a reward.

TITLE PAGE

guided
reading book. Include a

make a line as you would in noughts and crosses.

BEGINNING
MIDDLE, END

Write about what happens in
the

description, what they did and  beginning, middle and end of

your story.

NEW PICTURE

Create a title page for your Find a part of your story that

doesn’t
already have a

and explain why you like it.  picture, the title, author and picture. Draw a new picture

PUPPETS

Make puppets (paddle pop stick
or paper bag) for characters in b
your story.

illustrator.

about your guided reading
00

answers! Test your friend.

to show what happens.

QUIZ ACROSTIC POEM
Make up at least five questions  Choose a character in your
book and write an acrostic
k. Make sure you know the poem about them. Read it to
the class or a friend.

Non Fiction Guided Reading Activity

Write a one sentence
summary (only one "and’ +
maucimum of two commas)

Copy a sentence from the
passage and answer these
questions: What tense is it
written in?
(past/present/future) How
do you know? Is it written
in 1I¥ or 3™ personor is no-
one referred to at all?

Find any 10 words in your
passage. Mow put them
into alphabetical order.

Find 5 - 10 technical
words that students
might not know-write
your own glossary to
explain what they mean.

Aff must - Read through
3 paragraphs and make
notes on the most
important points.

Then do 2 more boxes
to make a straight line

Think about b questions
you would like to find out
answers to when reading
the passage.

Draw a poster to
advertise the passage
you have read. Make sure
you write on the poster
why people should read
it.

Make up a word search
or crossword based on
the passage.

Make a list of as many
ad jectives and adverbs
as you can from the
passage. Choose & and
write Their synonyms

09/09/2014
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Stop Press - OFSTED to create
robot Head Teachers

In response to a shortage of applicants for
headships, OFSTED, in conjunction with Michael
Gove, are inviting bids o create robots which
exemplify the view of an ideal Head Teacher as
described in current documentation from the
Ministry and the Inspectorate (See "Describing
Miss.Trunchbull” available from DfE)

Interested parties are invited to bid for the

contract to build an unspecified number of Miss.

Trunchbots, as soon as possible, ready to take up

posts in schools which persist in succeeding despite

gnoring guidelines from OFSTED and the
overnment.

Successful bids will include a labelled diagram ‘
their "Trunchbot” based on the description
provided.

* A rubric must be created which includes all core
features from the description

* The rubric must then be transformed into your
design for a Trunchbot - all elements from the
rubric must be included and labelled.

+ Enhanced designs with supplementary features are
encouraged

+ Features which promote current policy such as
AfA (Agony for Achievement ) and AfLSAggression
focussed Learning) may prove beneficial.

09/09/2014
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Five-Paragraph Expository Essay Model

Essay Title
Paragraph 1: The Introduction

= Topic Sentence (Main Ides for your gage)
° Example Sentenes #1 (Subtopic)
° Exarapbe Seribincs #2 (Sublopic)
= Example Sentence #3 (Subtopic)

My Dog, Romeo

My dog, Romeo, is the best pet anyone could
have. He is beautiful and easy to care for.
Playing with him is lots of fun. He ahways
takes care of me. There isn't a better pet
anywhere.

isa iful tricolor Sheltie. He is

[Paragraph 2: Example #1

* Tapic Sentence Example #1 (fram the Introduction)
© 3 Examphes Sirtences Hhat prove your Topic
Senteace

* Comcluding Sentence that repests Example #1
Paragraph 3: Extrple Parsgraph 82

Escarvigsle # 2 (3
=3 yimar Tinpsie:
* Concluding Sertirscs that repests Example #2

[Paragraph 4: Example Paragraph £3

° Topic Sentencs Exriple #3 (from the Intreduction)
=3 ytmuar T
° Comrchuding Servbnce Hhat rapraks Excarrigile #3

ES

* Topic Sentenece (Main Tdea for your paper)
° Exarmphe Serbines #1 (Subtopic)
= Example Sentence #2 (Subtopic)
* Example Sentenes #3 (Subtopic)
* Concluding Sertence that repests the Main Tdea

mostly black with white and a bit of brown.
(Caring for him is easy because I simply have
to make sure he has fresh water and food
every day. I exercise him by throwing his
toys. Romeo is a good pet because he is nice
looking and doesn’t require much care.

Romeo is lots of fun to play with. He loves to
play catch. He followws me arcund the house
with = toy and drops it on my foot so I will
kick it. He can catch ]llst about anything, but

his is - I really have
it ey R ot et

Romeo takes care of me. He ahways follows
me when I leave a room. When I am sitting
on the couch he plops down right beside me.
When we are outside in the woods he always
makes sure that I keep up with the rest of
the family. He ahways watches out for me.

As you can see, Romeo is a great pet. I am
proud of him and he doesn't require much
care. Playing with him is always enjoyable.
He watches over me and keeps me safe.
Romeo is absolutely the best pet anyone
could even have!

Py — words.

Written collsboratively with 4th grade students sbout Mrs.
Barnard's dog, Remes.

Paragraph 1

My pet, Fang, is a frogilator,
a cross between a frog
and an alligator

=

xpostory

uding sentence -
«ating main idea =
My

Paragraph 1

He thinks he is

Asyoucansee, i+ T am losinga
a frogilator is >t of friends.

Sentence 2 -example/
sub topic 1

aginary pet,
Fang the Frogilator

Sentence 4 - Example/
*aking care of me  sub topic 3

He's very ugly and
Difficult to look after.

Sentence 3 - Example/
sub topic 2

is about

X\

a tricky pet to keep.

Playing with him
is exciting but can
be very dangerous.
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Whole School/Cluster Professional Development Opportunities

Stretching and Challenging Joe and Josie Average - responding to
failures to make expected progress

This very practical and interactive CPD event looks at ways to deliver
"stretch and challenge” for average to above average pupils who appear to
be doing well until we put faces to the data and realise that they are
actually coasting. The focus will be on stretch and challenge through
higher order thinking, using Bloom and Solo Taxonomies™ o create
opportunities for pupils fo show how good they can be in a range of ways,
including through alternative evidence of achievement. If appropriate the
event can also include strategies to “flip” the classroom and to create self-
directed learning environments. All of the above will be firmly in the
context of the National Curriculum and OFSTED's 2014 criteria of an
outstandina lesson

action

www.actiondyslexia.co.uk Email:  info@actiondyslexia.co.uk
Phone: 0795 176 4130 Twitter: @ActionDyslexia

Whole school/Cluster Professional Development Opportunities

Raising the Achievement of Low Prior Attainers through Thematic
Approaches

This school or cluster based training opportunity (half day or whole day) is
driven by 2015 curriculum requirements, particularly the “even greater
obligation to plan lessons for low levels of prior attainment” to ensure that
that there “are no barriers to every pupil attaining”. The focus will be on
using Foundation subjects to reinforce and consolidate key literacy skills,
especially reading for meaning, getting ideas down on paper and spelling
complex words, thus freeing time in English for the new elements. A
priority will be modelling ways to challenge and stretch pupils at the “ends
of ability” - especially those without labels but who think faster than they
deliver. This training event has been welcomed by schools and is already
having an impact on raising literacy achievement.

&

action
www.actiondyslexia.co.uk Email:  info@actiondyslexia.co.uk
Phone: 0795 176 4130 Twitter: @ActionDyslexia

09/09/2014
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Whole school/Cluster Professional Development Opportunities

Low Prior Attainers and Working Memory -raising achievement by
identifying and responding to “working memory overload”

This CPD focusses on pupils who think faaster that they read, write,
spell and get ideas down on paper and who can be easily overloaded due
to a vulnerable working memory - something which also affects our
EAL/ESL pupils. Few of these pupils are slow learners, but many of
them are "quick forgetters” - they tend to start well and then quickly
lose the thread due to working memory overload A "“memory lite"
approach will be modelled, using non-fiction materials from Foundation
subjects to develop the personalised metacognitive skills of learning
how to learn. This will be in a context of differentiation for alternative
evidence of achievement and also traditional and non-traditional
outcomes. There will be a particular emphasis on developing and
securing evidence of higher order thinking from pupils with weak basic
skills.
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